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ABSTRACT 

This guide pre /ides background information, training 
recommendations, discussion questions and answers, trainee assignment 
sheets, and answers to the assignment sheets to accompany a 45-minute 
videotape of a model program for serving limited English proficiency 
(LEP) students. The script for the audio portion of the videotape is 
also included. The program is organized in seven parts, following an 
introduction that defines LEP and provides information on the need 
for programs for this population. Part I focuses on recruitment, 
emphasizing that a targeted recruiting effort helps LEP persons gain 
access to career-vocational programs. Part II emphasizes that 
assessment should not he used to exclude LEP persons from 
career-vocational programs and illustrates formal and informal 
methods of assessment. Part 711 describes and illustrates more than 
15 ways for English-speaking career-vocational teachers to provide 
bilingual or multilingual instruction and to simplify and clarify 
their English for LEP students. Part IV describes vocational English 
as a second language (VESL) , VESL lesson development, and techniques 
for teaching VESL. Part V emphasizes the role of counseling in 
programs for LEP students, and part VI provides suggestions for job 
placement for them. The final part explains the importance of a 
coordinator for the multiple facets of an LEP program. 
Recommendations for conducting the training workshop also are made. 
(KC) 
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Ahnut this Propam 



A Model Program for Saving LEP Students consists of: 

- one 45-minute videotape (containing eight separate segments) 

- a facilitator's guide (containing ba*;kground information, training 
recommendations, discussion questions and answers, trainee assignment sheets, 
and answers to the assignment sheets) 

The program can be used by an individual or group without a facilitator, but will 
be very much enhanced by a skilled facilitator who works the videotape and materials into 
a comprehensive workshop. 



The Introduction 

The Introduction or first segment (4 minutes) lays the groundwork for the need for 
special programs and services for LEP persons. It provides demographic information, 
describes the problems and needs of LEP persons, defines LEP and introduces the seven 
components of the model program. 



Part I - Recruitmem 

This segment (6 minutes) emphasizes that a targeted recruiting effort helps LEP 
persons gain access to career-vocational programs. It illustrates ways to adapt or 
"multiculturalize" five standard recruiting tools for LEP persons: printed brochures and 
fliers, media presentations, special programs, mass media, and community outreach. 



Part II - Assessment 

This part (8 minutes) emphasizes that assessment should not be used to exclude 
LEP students form participating in career-vocational programs. It illustrates both formal 
and informal ways to assess language proficiency (including oral Engli^ English literacy, 
and literacy in the native language) and vocational interest. It concludes with 
recommendations for matching assessment results with appropriate services for LEP 
students. 



Part ITT - Adapted Career- Vocational Instruction 

This segment (8 minutes) describes and illustrates over fifteen ways for English- 
speaking career-vocational teachers to provide bilingual or multilingual instruction and to 



simplify and clarify their English for LEP students. It concludes with an opportunity for 
viewers to rate a career-vocational teacher's performance with his LEP students. 



Part IV ■ VESL 

This part (6 minutes) describes what vocational English as i second language is and 
demonstrates ESL and career-vocational teachers collaborating, VESL lesson development, 
and various modes and techniques for teaching VESL 



Part V • Counseling 

This part (4 minutes) emphasizes that due to high dropout rates and inaeasing 
family problems, ths counselor's role is more critical than ever. Because of language and 
cultural differences, LEP students present an even greater challenge. It provides counselors 
with tips on how to learn more about LB? students' cultures and personal lives. 



Part VT • Placement 

This segment (4 minutes) emphasizes that placement specialists must provide both 
LEP students as 1! as potential employers with counsel and support It illustrates typical 
culture-related employability problems of LEP students and describes modes of addressing 
these problems. 



Part Vn - Coordination 

This finil part (4 minutes) emphasizes that someone must take responsibility for 
coordinating all of the components of the model program. It describes the importance of 
both intra- and inter-agency collaboration for securing the resources needed to serve LEP 
students effecavely. It also illustrates the importance of the administrator to take a 
personal interest in the school's multicultural populations. 



R^.:xiT nmendations for Pr esenting the Program 

A Model Program for Serving LEP Students can be presented in two ways. It can be 
viewed idl the way throu^ or in segments. The first way is reconunended only if the 
audience has already had extensive experience with all of the components of the model 
program and the program is serving as a review. In this case, use the "review" assignment 
sheet and discussion questions. 

Other than for review, the tape should be presented in segments. The facilitator 
may wish to follow the five-step presentation format below: 



Introduce the segment by reading the brief segment description (prc v ded 
above). 

Dl^minate copies of the appropriate assignment sheet and review the 
que dons. It is especially important for the viewers to have plenty of time to 
review all of the items on the "Career-Vocational Educator Performance 
Assessment" in Part m (Adapted Career-Vocationa] Instruction)." 

Play the segment on the tape (if necessaiy, two times). 

Question and review the answers with the audience (answers provided). 

Conduct discussion and question-answer session (discussion questions and 
answers provided). 



ASSIGNMENT SHEET 
INTRODUCTION 

About how many people the U.S. speak a native language other than English? 

About how many are LE.P.? 

What is the definition of LE.P.? 

What kinds of problems do LEP persons luce, compared to the national average? 



What are the 7 components of the model program? 



ASSIGNMENT SHEET - ANSWERS 
INTOODUCnON 



About how many people in the U.S. speak a native language otlier than English? 
40 million 



About how many are LE.P.? i/-Vl/2of the 40 million 



What is the definition of LE.P.? 

Persons bom in a country where English is not the primary language; or raised in an 
environment in this country where English is not the dominant language, who as a 
result, have trouble understanding, speaking, reading, or writing English. 



What kinds of problems do UEP persons face, compared to the national average? 
They are more likely to: 
•drop out of school 

•perform below the expected grade level 
•be unemployed 
•be underemployed 



What are the 7 components of the model program? 

1. Recniitment 5. 

2. Assessment 6. 

3. Adapted career-vscaTionaL 7. 
instruction 



4. Vocational ESL 



Counseling 



Placement 



Coordination 
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DISCUSSION QUESTIONS AND ANSWERS 
INTOODUCnON 



QUESTION: 



ANSWER: 



Vhy is it more important than ever for LEP persons to acquire job and 
En^h language skills? 

. Unskilled labor is less in demand 

- The kinds of jobs available today require both technical sldlls and 
solid basic sldlls 



QUESTION: 
ANSWER: 



Will the number of LEP persons increase? Why or why not? 
Yes. 

- There is an expected influx of over one million immigrants per year 

- Many LEP populations have higher-than-average birthrates 



7 
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ASSIGNMENT SHEET 
RECRUITMENT 



1. What are 3 suggestions for promoting career-vocational education programs with 
LEP students? 



2. List the five recruiting approaches. 

1. 

2. 

3. 

4. 

5. 



Notes: 
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ASSIGNMENT SHEET - ANSWERS 
REOlUrrMENT 

1. What are 3 suggestions for promoting career-vocational education programs vnth 
LEP students? 

1. Use a wide ysDS^ of recruitment techniques. 

2. Adapt these techniques for LEP persons. 

3. Provide information of interest to them. 



2. List the five recruiting approaches. 

1. Printed materials 

2. Media presentations 

3. Special programs 

4. Mass media 

5. Community outreach 



Notes: 
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DISCUSSION QUESTIONS AND ANSWERS 
RECRUITMENT 



QUESTION: 
ANSWER: 



Why is it inq)ortant to laigSt recruitment to LEP students? 

LEP persons do not have adequate knowledge about or access to 
career*vocational programs. 



QUESTION: 
ANSWER: 



What kinds of program-related information may be of interest to LEP 
students? 



Bilingual tutoring 
ESL instruction 
Counseling 

An equal educational opportunity statement 

Placement 

CMd-care 

Transportation 



QUESTION: 
ANSV/ER: 



What are some ways that fliers, brochures, and media pre. v titations 
could be modified or developed to interest LEP students? 

• Written materials can be translated 

• The audio tape in a slide-tape presentation can be translated 

- Bilingual staff or students can assist with questions and answers 



QUESTION: How can we find and use the non-English mass media in our efforts 

to recruit LEP students? 

ANSWER: - Send PSA's to foreign language newspapers 

- Bring bilingual interpreter to a non-English radio or TV talk show 



QUESTION: 



Ha«v can ethnic communities help us recruit LEP students? 



ERIC 



ANSWER: 



They can discuss your program with members 

You can be an invited guest speaker 

They can post and disseminate your recruiting materials 

They can translate materials for you 

They can provide you with valuable cultural information about the 

particular population which can help you recruit them more 

effectively 
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ASSIGNMENT SHEET 
ASSESSMENT 



What are the two most important kinds of assessments? 



What technique could a career-vocational teacher use to assess an LEP student's .'^ral 
English, informally? 



Rate the student's English proficiency level using the following scale of 1-5. 



1. Understands little or no English; conversation is impossible. 

2. Has difficulty understanding; usually hesitant; often forced into silence. 

3. Understands almost everything; still has strong granunar and pronunciation 
problems. 

4. Slight problems. 

5. Understands and speaks like a native speaker. 

What technique could a career-vocational education teacher use to assess English 
literacy, informally? 



What are ways to assess an LEP student's vocational interests? 
Match the language level to the services. 

Level 1 a. bilingual instruction 

2 b. ESL instruction 

3 c. Bilingual materials 

4 

5 
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ASSIGNMENT SHEET - ANSWERS 
ASSESSMENT 



1. What are the two most imptinani kinds of assessments? 

Language profidency 
Vocational interest and aptitude 

2. What technique could a career-vocational teacher use to assess an LEP student's oral 
English, informally? 

Oral interview with a 1-S rating scale. 

3. Rate the student's English proficiency level using the following scale of 1-5. 2:1 
closer to 2. 

Although she did understand the questions, she was often hesitant and forced into 
silence. She also had serious grammatical problems. 

4. What technique could a career-vocational education teacher use to assess English 
literacy, informally? 

Cloze test. 

5. What are ways to assess an LEP student's vocadonal interests? 

-Through a translated version of a standard assessiment. 
-Through an informal interest intendew in ihe native language. 

6. Match the language level to the services. 

Level 1 a. b. c a. bilingual instruction 

2 a. b. c b. ESL ' struction 

3 b. c c. Bilingual materials 

4 

5 



12 



ERIC 



DISCUSSION QUESnONS AND ANSWERS 
ASSESSMF.%T 



QUESTION: What is the muposfi of assessing language proficiency? 
ANSWER: To detennine- 

1. whether vocational assessment and instruction need to be 
conducted in the native language, 

2. when written translations are needed, 

3. whether ESL instruction is needed. 



QUESTION: What 3 kinds of assessment should language assessment include? 

ANSWER: 1. Oral English 

2. English Uteracy 

3. Literacy in ths native language 



QUESTION: 
ANSWER: 



Why should a student's native language literacy be assessed? 

1. To know whether it is worthwhile to secure written translations of 
materials. 

2. To know how much formal education the student has had in their 
native language. 

3. Learning to read in English may be easier if the student ah-eady 
has reading skills in the native language. 



QUESTION: 



ANSWER: 



Should an assessment of English proficiency ever determine whether 
or when an LEP student can enter a particular career-vocational 
program? Why or why not? 

No. Federal regulations state that no student may be denied access 
to ai^ vocational education activity based on limited En^h 
proficiency. Access to vocational education may not be delayed, either. 
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ASSIGNMENT SHEET 
ADAPTED CAREER-VOCAHONAL INSTRUCTION 

1. What are the two main ways to adapt career-vocational instruction for LEP students? 



2. List ways to provide bilingual/multilingual instruction when an instructor speaks only 
English. 



3. List ways to simplify sjzfikfiC English for LEP students. 



I 4. Describe ways to simplify smttfilLEnglish for LEP students. 

I 14 
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ASSIGNMENT SHEET - ANSWERS 
ADAPTED CAREER-VOCATIONAL INSTRUCTION 



1. What are the two main ways to adapt career-vocational instruction for L£P students? 

- Use bilingual instruction 

- Simplify English 

2. List ways to provide bilingual/multilingual instruction when an instructor speaks only 
English. 

- Use bilingual aides, peers, texts, dictionaries, safety signs and labels, community 
volunteers. 

- Greet students in their native languages 

- Learn to pronounce their names correctly 

- Get classroom materials and tests translated 

- Get foreign language teachers and students to help with translating 

. Get instruction translated onto an audio cassette or language master cards 



3. list ways to simplify siZfiKfin English for LEP students. 

- Do not shout 

- Make extensive use of demonstrations 

- Avoid unnecessary slang 

- Speak at a slower pace 

- Use visual aids 

- Provide outlines of lectures 

- Use numbered sequences 

. Give and get verbal confirmation that you understood and were understood 



4. Describe ways to simplify ^liilfiiLEnglish for LEP students. 

- Turn narratives into lists 

- Keep sentences short 

- Replace pronouns ("it") with nouns 

- Supplement with illustrations and activities 

- Use large clear print 
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ADAPTED CAREER-VOCAnONAL INSTRUCnON 
CAREER VOCATIONAL EDUCATOR PERFORMANCE ASSESSMENT 



■ In adapting instrnction for LffYtl Of Peiformancc 

LEP students, the teacher- 

I Good Fair Poor 

I Provided bilingual instruction by- 

1. Greeting students in their native language ( ) ( ) ( ) 

I 2. pronouncing students* names correctly ( ) ( ) ( ) 

I 3. securing and using bilingual tutors appropriately ( ) ( ) ( ) 

' 4. getting translations of materials ()()() 

I 5. getting safety signs translated ( ) ( ) ( ) 

6. providing bilingual dictionaries ()()() 
I Simplifled spolcen English by-* 

I 7. speaking at a normal volume ( ) ( ) ( ) 

8. speaking a bit slower ( ) ( ) ( ) 

I 9. avoiding unnecessary slang ()()() 

. 10. using demonstrations appropriately ( ) ( ) ( ) 

* 11. using visual aids appropriately ()()() 

I 12. providing written outlines of lectures ( ) ( ) ( ) 

13. using short sentences ( ) ( ) ( ) 

I 14. using numbered sequences for steps ( ) ( ) ( ) 

I 15. using yes-no types of questions ( ) ( ) ( ) 

16. getting verbal confirmation that they understood ( ) ( ) ( ) 

I 

r o '8 
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DISCUSSION QUESTIONS AND ANSWERS 

ADAPTED CAREER-VOCATIONAL INSTRUCnON 

CAREER VOCATIONAL EDUCATOR PERFORMANCE ASSESSMENT 

Most of yonr diicutf ion should Ibcos on the *CarMr Voeittonal Educator Perfonnaiice 
Assessment.* Belom' are the reasons behind our conclusions. 

In adapting instruction for Lird of Perfb^^nance 

LEP students, the teacher- 
Good Fair Poor 

Provided bilingual instruction by- 

1. Greeting students in their native language ( ) ( X ) ( ) 

Explanation: He greeted only Hispanic students in their native language. He neglected 
the Asian students. 

2. pronouncing students' names correctly ( ) ( X ) ( ) 

Explanation: He pronounced oc of the Asian student's names correctly; struggled with 
the second; and addressed the third Asian student as "You." 

3. securing and using bilingual tutors appropriately ( ) (X) ( ) 

Explanation: He did, indeed, secure a bilingual peer tutor for his Spanish-speaking 
student, but he placed them in a distracting place. Also, he made no 
bilingual tutoring provisions for the Asian students. 

4. getting translations of materials (X) ( ) ( ) 

Explanation: He did a good job of securing auto mechanics texts in both Spanish and 
Vietnamese. 

5. getting safety signs translated ( ) ( ) (X) 
Explanation: Safety signs were in English only 

6. providing bilingua- dictionaries ( X ) ( ) ( ) 

Explanation: He provided both Hispanic and Vietnamese students with bilingual 
dictionaries. 
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Simplified f poken Engtf sli by- 
Good Fair Poor 

7. spealdng at a normal volume () () (X) 

Explanation: He attempted to help an LEP itudent to understand a cpiestion by raising 
his voice. 

8. speaking a bit slower ( ) (X) ( ) 

Explanation: He could have slowed down a bit more without becoming annoying to 
English-speaking students. 

9. avoiding unnecessary slang ( ) ( ) (X) 

Explanation: He used unnecessary slang frequently. Examples: 
•"cover" 



'get down and do it" 
'do the whole nine yards" 



10. using demonstrations appropriately ( ) (X) ( ) 

Explanation: Since t! e class took place in the theoiy room« he did not really have 
enough equipment to make effective demonstrations. He did, however, 
demonstrate how the tools are used by handling the actual tools in front 
of the dass. 

11. using visual aids appropriately (X) ( ) ( ) 
Explanation: He showed the actual objects he was discussing. 

12. providing written outlines of lectures ( ) (X) ( ) 

Explanation: He listed his major points clearly and briefly on *he board, but did not 
refer to it. 

13. using short sentences ( ) (X) ( ) 
Explanation: He needed to pause more between phrases. 

14. using numbered sequences for steps ( ) ( X ) ( ) 

Explanation: Although he listed the tools he was reviewing, he did not number them. 

The lesson did not really lend itself to any particular kind of sequencing. 
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Good Fair Poor 

15. using yes-no types of questions ( ) ( ) (X) 
Explan^ition: He asked complicated questions that required long answers. 

16. gelling verbal confirmation that they understood ( ) ( ) (X) 

Explanation: He did not seem to care whether or not the dass understood, he relied 
on the lack of questions to decide that they understood. 
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ASSIGNMENT SHEET 
VESL 



1. What kinds of things are taught in a VESL dass? 



2. What important thing has to happen before effective VESL instruction can take place? 



3. What kinds of materials are used for VESL instruction? 



4. What kinds of A-V aids can be used to enhai VESL instruction? 
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ASSIGNMENT SHEET - ANSWERS 
VESL 



1. What kinds of things are taught in a VESL dass? 

- Technical vocahulaiy 
• Relevant grammar 

- Job-related cultural information 



2. What important thing has to happen before effective VESL instruction can take place? 
- Collaboration or joint planning between the career-vocational and ESL instructors. 



3. What kinds of materials are used for VESL instruction? 

• Adapted vocational materials and prevocational and general ESL materials. 



4. What kinds of A-V aids can be used to enhance VESL instruction? 
• Computers, card readers, audio cassettes. 



21 



DISCUSSION QUESTIONS AND ANSWERS 

VESL 



QUESTION: 
ANSWER: 



What does VESL stand for? 
Vocational English as a second language. 



QUESTION: 
ANSWER: 



What is the purpose of VESL? 

To teach the English language needed to survive in a career-vocational 
dass and on a job. 



QUESTION: 
ANSWER: 



Who ihould teach VESL? 
A qualified ESL teacher 



QUESTTON: 
ANSWER: 



What kind of input is needed from career-vocational teachers in order 
to teach VESL? 

1. Which technical terms to cover 

2. When topics and terms need to be covered 

3. Materials and objects to help the VESL teacher cover them 

4. Safety instruction 



QUESTION: 
ANSWER: 



How are ways VESL is taught? 

1. If LEP students from several occupational areas are present, they 
can learn grammar and employability skills together. Hiey can 
then separate into small occupation-specific groups for 
individualized technical vocabulaiy instruction. 

2. The ESL teacher can teach VESL right from the shop area. 
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ASSIGNMENT SHEET 
I COUNSELING 

- List as many things as you can that a counselor can do to serve LEP students more 

I effectively. 
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ASSIGNMENT SHEET • ANSWERS 
COUNSELING 



list as many things as you can that a counselor can do to serve LEP students more 
effectively. 

Counselors can: 

- Make contact with LEP students* homes 

• Monitor their progress 

- Learn to greet them in their native language 

• Learn to pronounce their names correctly 

- Become acquainted with the ethnic communities 

• Read about the students' cultures 

- Get the assistance of a reliable interpreter 



ERIC 
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QUESTION: 
ANSWER: 



DISCUSSION QUESTIONS AND ANSWERS 

COUNSELING 

Why must the role of pounsete now change? 

Because mor^ and more students do not have the support they reed from 
their homes. 



QUESTION: Why are LEP students a greater challenge? 
ANSWER: Because of their language and cultural differences. 



QUESTION: 
ANSWER: 



What kinds of community referrals should counselors of LEP students be 
prepared to make? 

« 

1. Discrete immigration assistance 

2. Social services in the native language 

3. Health services in the native language 
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ASSIGNMENT SHEET 
PLACENffiNT 



What are the 3 roles of a placement specialist of LEP students? 



What kinds of employability problems do some LEP students have? 
list ways to provide employability instruction to LEP students. 

26 
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ASSIGNMENT SHEET - ANSWERS 
PLACEMENT 



ERIC 



1. What are the 3 roles of a placement specialist of L£P students? 

1. Counsel students for employability problems related to cultural differences. 

2. Place LEP students into q>propriate situations or settings. 

3. Counsel employers about how to work successfully with the LGP esiiffloyces. 



2. What kinds of employability problems dj^^sdme LEP students have? 

Problems related to punctuali^, >di:css, grooming, hygiene, language ability, and general 
workplace procedures. 



3. Last ways to provide employability instruction to LEP students, 
via: 

- One-to-one counseling 

• Small group sessions 

• Large group sessions 

• Field trips 

- Translated written and A-V materials 
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DISCUSSION QUESTIONS AND ANSWERS 
PLACEMENT 



QUESTION: What are e*»mples of ways placement specialists place LEP persons into 
appropriate situaiicQitI 

ANSWER: 1. An LEP appliance repair technician might be placed initially into 

commerdal rather than residential situations. 

2. An LEP cosmetology student may be placed into a manicurist position 
until enough English is learned to pass the state licensing exam. 

3. A business education student may work as a word processing operator 
until the English language skills and financial resources are acquired 
to continue on to computer programming. 



QUESTION: How can placement specialists counsel employers? 

ANSWER: The placement specialist should prepare the employer for a foreign accent 
and some cultural information, such as: 

- A Southeast Asian employee may interpret a reprimand as a dismissal 

• A foreign accent is not an indication of a lack of competence 

• Employers should take an interest in learning about their employees' 
cultures and should tiy to accommodate their religious and dietary 
customs 

• Employers should also learn to greet their employees in their native 
language and io pronounce their names correctly 
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ASSIGNMENT SHEET 
COORDINATION 



1. Who is usually responsible for coordinating services for LEP students? 



2. What are some immediate practical things an administrator can do to begin to address 
the needs of UEP students? 



3. From where can funds be solicited to improve services for LEP students? 
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ASSilGNMENT SHEET • ANSWERS 
CX)0RD1NATI0U 



1. Who is usually responsible for coordinating services for LEP students? 
The local or building administrator. 



2. What are some immediate practical things an administrator can do to begin to address 
the needs of LEP students? 

• Identify all bilingual staff and students 

• Free up ESL teachers one period to get acquainted with career-vocational content 

- Arrange for foreign language classes to translate materials 

- Solicit volunteers from the ethnic communit>' 

• Arrange for staff training 

3. From where can funds be solicited to improve services for LEP students? 

• Federal, state, and county offices of education 
> Private and public foundations 

• Business and industry 
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DISCUSSION QUESTIONS AND ANSWERS 
CXX)RDINA'nON 



QUESTION: What is the difference between intra- and inter-agency coordination? 

ANSWER: loiia agency coordination is identifying and securing resources from mlhio 
the school (e.g^ bilingual students and staff and foreign language and ESL 
teachers). 

Inter agency coordination is identifying and securing resources from 
fiUlsidfi the school (e.g^ county o£Bce, other schools, ethnic organizations, 
the mass media, business and industry, religious organizations, and 
foundations). 



QUESTION: 
ANSWER: 



How does one secure funds? 

1. Document your need for funding. 

2. Contact appropriate resource development persons in your school or 
district 

3. Secure funding guides and Requests for Proposals. 

4. Develop a proposal (with the assistance of an external evaluator or 
consultant, if necessary). 



• 
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ASSIGNMENT SHEET 
REVffiW 

1. About how many people in the U S. speak a native language other than English? 



2. About how many are LEP? 



3. What are the 7 compone^ its of the model program? 



2.. 
3.. 
4.. 
5.. 
6., 
7. 



4. What are seme ways to target recruiting for LEP students? 



5. What 3 kinds of assessment should language assessment include? 



6. Complete the Career-Vocational Educator Performance Assessment. 
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ADAPTED CAREER-VOCATIONAL INSTRUCDON 
CAREER VOCATIONAL EDUCATOR PERFORMANCE ASSESSMENT 

In adi^ting instnicdon for T^BYfil ftf PcrfftTinancc 

LEP students, the teadier- _ , „ . « 

Good Fair Poor 



Provided bilingual instruction by- 

1. Greeting students in their native language 

2. pronouncing students* names correctly 

3. securing and using bilingual tutors appropriately 

4. getting translations of materials 

5. getting safety signs translated 

6. providing bilingual dictionaries 
Simplified spoken English by- 

7. speaking at a normal volume 

8. speaking a bit slower 

9. avoiding unnecessary slang 

10. using demonstrations appropriately 

11. using visual aids appropriately 

12. providing written outlines of lectures 

13. using short sentences 

14. using numbered sequences for steps 

15. using yes-no types of questions 

16. getting verbal confirmation that they understood 
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7. What kinds of things are taught in a VE^L dass? 



8. What special things can counselors do to help LEP students? 



9. What are the 3 roles of a placement specialist of LEP students? 



10. What are some immediate practical things an administrator can do to begin to address 
the needs of LEP students? 
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ASSIGNMENT SHEET - ANSWERS 
REVIEW 



About how many people in the U.S. speak a native language other than English? 
40 million 

About how many are LEP7 1/3-1/2 of the 40 million 
What are the 7 components of the model program? 

1. Recruitment 

2. Assessment 

3. Adapted career-vocational instruction 

4. Vocational ESL 

5. Counseling 

6. Placement 

7. Coordination 

What are some ways to target recruiting for LEP students? 

• Translate printed recruiting materials and media presentations 

• Make use of the foreign language mass media (e.g., newspapers, radio, and T.V. talk 
shows, PSA's, etc.) 

- Enlist help of ethnic community 

What 3 kinds of assessment should language assessment include? 

1. Oral English 

2. English literacy 

3. Literacy in the native language 

Complete the Career-Vocational Educator Perfonnance Assessment. 
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ADAPTED CAREER-VOCATIONAL INSTRUCnON 

CAREER VOCATIONAL EDUCVIOR PERFORMANCE ASSESSMENT 

Most of your dbcuaiiQn ihould focus on the "Cveer Vocational Educator Perfonnance 
Assessment* Below are the reasons behind our condusions. 

In adapting instruction for Level of Perfonnmce 

LEP students, the tcadier- 

GoodFair Poor 

Provided bilingual instruction by- 

1. Greeting students in their native language ( ) ( X ) ( ) 

Explanation: He greeted only Hispanic students in their native language. He neglected 
the Asian students. 

2. pronouncing students' names correctly ( ) ( X ) ( ) 

E9q>lanation: He pronounced one of the Asian student's names correctly; struggled with 
the second; and addressed the third Asian student as "Yon.** 

3. securing and using bilingual tutors appropriately ( ) X ) ( ) 

Explanation: He did» indeed, secure a bilingual peer tutor for his Spanish-speaking 
student, but he placed them in a distracting place. Also, he made no 
bilingual tutoring provisions for the Asian students. 

4. getting translations of materials ( X ) ( ) ( ) 

Explanation: He did a good job of securing auto mechanics texts in both Spanish and 
Vietnamese. 

5. getting safety signs translated ( ) ( ) (X) 
Explanation: Safety signs were in English only 

6. providing bilingual dictionaries ( X ) ( ) ( ) 

Explanation: He provided both Hispanic and Vietnamese students with bilingual 
dictionaries. 
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Simplified nwkeii English by- ... _ 

7. speaking at a normal volume () () (X) 

Eq>Ianation: He attempted to help an LEP student to understand a question by raising 
his voice. 

8. spealdng a bit slower ( ) (X) ( ) 

Eq)lanation: He could have slowed down a bit more without becoming annoying to 
English-speaking students. 

9. avoiding unnecessary slang ( ) ( ) ( X ) 

Bq)Ianation: He used unnecessary slang frequently. Examples: 
-"cover' 

-"get down and do it** 
-"do the whole nine yards" 

10. using demonstrations appropriately ( ) (X) ( ) 

Bq>lanation: Since the dass took place in the theoiy room, he did not really have 
enough equipment to make effective demonstrations. He did, however, 
demonstrate how the tools are used by handling the actual tools in front 
of the dass. 

11. using visual aids appropriately ( X ) ( ) ( ) 
Explanation: He showed the actual objects he was discussing. 

12. providing written outlines of lectures ( ) (X) ( ) 

Explanation: He listed his major points clearly and briefly on the board, but did not 
refer to it 

13. using short sentences ( ) (X) ( ) 
Explanation: He needed to pause more between phrases. 

14. using numbered sequences for steps ( ) (X) ( ) 

Pji piamtt inn? Although he listed the tools he was reviewing, he did not number them. 

The lesson did not really lend itself to any particular kind of sequencing. 
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Good Fair Poor 

15. using yes-no types of questions ( ) ( ) ( X ) 
Eq>lanation: He asked complicated questions that required long answers. 

16. getting ve/bal confirmation that they understood ( ) ( ) ( X ) 

Explanation; He did not seem to care whether or not the dass understood, be relied 
on the lack of questions to decide that they understood. 



• 
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7. What kinds of things are Uught in a VESL dass? 

-Technical vocabulary 
-Relevant grammar 
-Job-related cultural information 



8. What special things can counselors do to help LEP students? 

•Make contact with LEP students' homes 

-Monitor their progress 

-Leara to greet them in their native language 

-L^am to pronounce their names correctly 

-Become acquainted with the ethnic communities 

-Read about the students' cultures 

-Get the assistance of a reliable interpreter 



9. What are the 3 roles of a placement specialist of LEP students? 

1. Counsel students for emi)lpyability problems related to cultural differences. 

2. Place LEP students into appropriate situations or settings. 

3. Counsel employers about how to work successfully with the LEP employees. 



10. What are some immediate practical things an administrator can do to begin to address 
the needs of LEP students? 

-Identify all bilingual staff and students 

-Free up ESL teachers one period to get acquainted with career-vocational content 
-Arrange for foreign language classes to translate materials 
-Solicit volunteers from the ethnic community 
-Arrange for staff training 
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LEP Introduction 
AUDIO 

(RAGTIME MUSIC WITH OLD-STYLE 
LETTERED BILLBOARDS) 

Amtric*; in tht first huH o4 th* 

20th century. . .hardworking. . . 

growing. . .cul tuml ly divtrst. 

In ordtr to survivt, fv»n prosper, 

itwiigmntft *nd workers didn't need 

extensi^/e English UnguAge or 

technic*! skills. 

In the city or on the <*rm, *1 1 th*t 

WHS required whs motivation, and the 

ability to work long hours. 

(SLOUl FADE TO BLACK, MUSIC CHANGE, 
V/OICEO'v'ER BEGIN) 

Times have changed. 

Unskilled labor is less in demand 

than ever. 

Factory workers are replaced with 
sophisticated machines. An overseas 
work-force is utilized. 
Fewer workers produce more goods in 
less time. 

The need -for -farm workers has steadily 
decreased over the past 40 years. 
The number o-f hours spent on the farm 
per worker is one quarter o-f what it 
used to be. At the same time. 
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productivity' hiift incrtiifted by 
nen-ly 60 ptr c*nt. 

Hospitnlft, nirportft, hottlt And o-f-fic*s 
«ir* computer Iztd, m*ch«iniz*d, mort 
ftoph i ftt i cait*d thiin tver b*-for*. 
Th» bottom 1 in»? 

Todays worktrs netd Job ski 11* in 
Addition to th* ubiHtx tb inttmct 
i n Engl i %h . 

Th*r* art n*»r1x 40 million people in 

the U.S. who tpeak » native latnguAge 

other than Engl i th . 

These person* are Hitpunic, AsiAni 

European, Middle E*fttern, Africiin, 

Native American and Uest Indian. 

It is estimated that one^third to 

one-hal-f o-f these people are 

"Limited English Proficient", or L.E.P. 

LEP persons are individuals born 
in a country where English is NOT 

the primary language} or were raised 
in an environment in THIS country where 

English is not the dominant language. 

They experience difficulty In 

understanding, speaking, reading or 

wr i ting Engl ish. 

As a result, LEP individuals encounter 
significant barriers to education and 
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•mpl oymer.t . 

In Cali-forni*, -for •x*mpU, ont out of 

•very »ix public school students is 

Limited English Proficient. 

When comp*red to the national ayerage, 

LEP persons are more likely to perform 

below the expected grade level, drop 

out, and be underemployed or unemployed. 

They struggle not only with English, 

but with cultural differences and 

di scr imi nat i on . 

Reports indicate that due to 

h i gher-than-average birthrates among 

LEP populations and an expected influx 

of 1 million immigrants per year, 

the number of LEP persons in the 

U.S. will continue to rise... 

drairiat ical 1y . 

In the p*st, LEP persons could get 
along without special help. But 
due to the changing nature of our 
work force, It is critical that 
today's workers have both strong 
language and technical skills. 
Most LEP persons have neither. 
Luckily, through ^-he hard work and 
dedication of researchers; federal, 
state and local educators; 
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commun t ty-b*ft*d organ i znt t ont and 
tinplo>'*rft, there \% « comprehtnt i 
iitodel that can help LEP students 
stay in school, prepare -for both 
emploxnient and post-secondary 
studies, and learn English. 

You can implement the seven components 
o-f this model quickly, economically, 
and effectively. 

In many cases you simply need to adapt 
methods alriady used Mith your English' 
speaking students. 
The seven components o-f the model 
program arei 

Recruitment, Assessment, Instruction, 
V/'ESL, Counseling, Placement and 
Coord i nat i on . 

END OF INTRODUCTION 
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LEP Component On* 
AUDIO 

The -first component o-f the model 

progmm is RECRUITKENT; targeted 

specificAlly to LEP individuals. 

One o^ the biggest problems -faced by LEP 

as well as other special popul c.t i onS| 

is lack or adequate knowledge about and 

access to career vocational education. 

E-f-fect i vel y promoting your career 

vocational program to LEP persons 

requires that you use a WIDE VARIETY 

o-f recruitment techniques; 

ADAPT these techniques to your target 

population; and always PRO<^IDE 

INFORMATION OF INTEREST to them. 

Tell them i-f your program o-f-fers 

bi 1 ingual tutor ing» 

English language classeSf 

counsel ing, 

pi acement , 

and ch i Id care . 

Include an Equal Educational Opportunity 
statement so that LEP^s realize that 
they are especially welcome. 

The most e-f-fective recruitment tools 
•fall into -five categories. 
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PRINTED MATERIALS include brochures, 
•flierft, posters amd signs. 
For exitmple, » brochure promoting ESL 
services for Adults uses the same 
multilingual cover, but the contents 
Are *v<ii1ftb1e in seven versions: 
English, French, Spanish, Chinese, 
Uietnwnese, Fikrsi *nd Arabic. 
Designed by * professional artist, 
then typeset, the brochure's are 
printed in black ink on 8 1/2 by li 
colored paper, folded in thirds. 
Another brochure, promoting adult and 
vocational programs, uses completely 
separate versions for English and 
Spanish, on stapled 8 1/2 by 11 white 
shC"* ts. 

This schedule of career and continuing 
education programs is printed on 
newsprint in English, however small 
sections of interest to LEP populations 
are printed in the native language. 

Fliers and posters should also be 
bilingual, multilingual, or produced 
in separate versions for each language. 
Professional typesetting isn^t 
always necessary. Excellent results 
can be obtained using word processing 
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or desktop publishing. 

Th# second recruiting tool is 
MEDIA PRESENTATIONS. These normally 
include slide/tape or videotape 
product i ons. 

Slide/tape presentations are 
relatively simple and economical to 
make. They're especially easy to 
adapt "for di'f^erent language groups. 
This recruiter carries a multilingual 
slide/tape presentation with her on 
school visits. Since she speaks only 
English, all she has to do is change 
the cassette tape -for each di-f-ferent 
1 anguage . 

Bilingual stcdents assist with questions 
and answers. 

•w/ideotape productions are less 
simple and more costly to produce, but 
they too can be made in di-f-ferent 
languages during the editing process. 
High quality video -footage can serve 
a dual purpose when used to put together 
multilingual public service 
announcements -for broadcast or cable 7^. 

The third approach to recruiting 
is to of-fer SPECIAL PR0GR<itf1S. 
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Thtt* could include multningu&l open 
houses, tours o^ your 'facility, and 
presentations to outside community 
groups. 

Socinl ernd service org*n i ZAt I ons are 
• lw*ys looking -for guest speakers with 
brief I informative programs. 

Successfully using the MASS MEDIA 
c»n be » challenge, but It CAN BE 
DONE! The key is to establish and 
maintain frequent, ongoing contacts. 
Many communities novj have foreign 
language radio or stations. 
In other areas, stations may assign 
certain hours to non-English broadcasts. 
Schedules may be difficult to find, so 
ask your existing clients, and contact 
local ethnic organizations about 
broadcast times. Or search the 
Yellow Pages, newsstands, radio and 
TKf listings. Once you^ve made contict, 
FOLLOU UP! Public affiiirs personnel 
are flooded with requests to broadcast 
PSA^'s. News departments need stories 
of genuine interest r, not Just PR. 
An on<-going, professional, persistent 
attitude will improve your chances for 
medi a exposure . 
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In *n utttmpt to jncr***© Hispanic 
•nrollmtntft, thi» cr•^tlv• recruiter 
purtlclpnted In a talk »how *t * 
Span i an gunge radio station. 
With the help oi an Interpreter, 
she described the local career 
vocational education programs and 
answered call-ins. In just a 
few weeks, the number o-f Hispanic 
applicants increased dramatically'. 

Recruiters should also make use of the 
print media. Send brief public service 
announcements end news releases to both 
regular and ethnic newspapers. In soirie 
places, non-English language reporters 
will translate material for you. 
Try sending an interesting article 
about your program to the educat lei's 
editor. But make sure your article 
Is newsworthy! Concentrate on "success 
stories" and highlight your program's 
un Ique act ivi ties* 

The fifth approach to recruiting Is to 
develop COMMUNITY OUTREACH. Contact 
ethnic community-based organizations 
^nd ask them to help distribute your 
transl ated profTiot i onal materials. 
Ask to visit their center to present 
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your bilinguAl ft1id*/t*pe program. 
Sf \i mtrchtntt in th» tthnlc community 
Are wMHng to ditpUy your poster. 
Clergy can also be * valuAble 
resource. They're usunHy eager to 
make announcements or help distribute 
•fliers and brochures. 

Your goal In using any or all o-f these 
techniques is to "get the word out". 
You can't begin to serve LEP persons 
unless they know you exist. 
RECRUITMENT is that vital -first step 
in building a model program. 

END OF RECRUITMENT 
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LEP Component Tmo 
AUDIO 

Th» model's ••cond co»npon»nt i« 
ASSESSMENT. 

It ift Almost n*v*r postibU to use the 
same assessment instruments and 
procedures that you use -for English- 
speaking students. 

And -federal regulations require that 
no student may be excluded -from ANY 
vocational education activity because 
of limited English pro-f i c i e-ncy . 
A minimum o-f TWO kinds o-f assessment 
are needed: 
Language pro-ficiency 
and Vocational interest and aptitude. 
Evaluating language prof i c i ency Mi 1 1 
determine UIHETHER vocational assessment 
and instruction need to be conducted in 
the nati'.^e language; WHEN written 
translations are appropriate; and IF 
English as a Second Language <ESL) 
is needed. 

But remember I Language assessment 

should NE<w;ER be used to exclude LEP 
students from participating In career 
vocational education. 
Language proficiency assessment should 
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include teitt of oral English ski lis, 

English literncy, and 1itfr*cy in th* 
native l<ingu<ig*i Such tests can be 
either formal or informal. 
Some formal English proficiency tests 
have been developed specifically for LEP 
students. Although only an ESL 
instructor or someone with the necessary 
training should Attempt to administer 
them, career-^vocat i onal education 
personnel should get the results of any 
such test. Career-UocEd teachers can 
also get direct, first-hand 
knowledge of how much English 
an LEP student actually knows by 
conducting a brief, individual, oral 
interview with each student, and 
rating him or her on a scale of 1 to 5. 
This technique is an adaptation of 
one used by the Foreign Service 
Inst i tute . 

A Level 1 student knows little or 
no English. At Level 5, the student 
speaks and understands English as well 
as a native speaker. Levels 2, 3, and 
4 are a bit harder to distinguish, but 
the following guidelines should help. 
Level 2 students often understand 
less than half of what they hear. 
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•rror», and rarely can *n»w»r with 
compUt* phrases. 

At Level 3* students understand most 
o-f what they hear. They hesitate or 
search -for words at timesi but their 
mistaKes are less serious. 
Level 4 students understand all o-f what 
they hear and rarely hesitate. Their 
mistakes are usually limited io a -few 
preposi t i ons. 

Using the 5-point scale, take a moment 
to rate the -following interview. 
(INTERVIEW SEGMENT) 
This s^.udent would probably be rated 
at a high level 2 or a low level 3. 
Although she did understand the 
questions, she had di-f-ficulty 
responding. She hesitated a lot, 
le-ft out many words, and made 
serious gramrriat i cal errors. 

To -find out how well your LEP 
students read English, get the results 
o-f any ESL literacy tests they may 
have taken. 

You can also assess their literacy 
yourself, using an Informal "cloje* 
test. 
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Choot* * written passAg* about 250 

word* long. L»»v» the -first sentence 
intuct, but thereii-fter delete every 

5th word. 

H students can -fill *t least 60 per 
cent of the bUnks with ANY 
appropriate word| they are probably 
literate enough in English to benefit 
•from texts and other written materials 

Ifs also important to assess the 

stud^riits^ literacy in their OUN 
language. How else will you know 
whether they will benefit from 
translated materials? Students who 
can read their own language should 
have an easier time learning to read 
Engl i sh . 

Formal literacy tests in other 
languages are hard to find and even 
harder to score. Try making a cloze 
test with the help of a bilingual 
colleague. Or have your district's 
bilingual department make an 
instrument like this one developed 
by the Center for Applied Linguistics. 
All students have to do is recognize 
which language Is theirs and answer 
^he two questions. 
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A-fter Assessing languAge pro-f i c i tno^f 
Asstss MOCAtioriAl interest And aptitude. 
You'll need to determine WHETHER 
pl*cefnent into * curi^er-wocat i on*l 
program is appropriate, and WHICH 
program i s best • 

Vocational assessments may be -formal 
or in-formal, but they MUST be 
available in the students' native 
1 anguage . 

Many well-known standardized Vocational 
assessments are now available in other 
languages. But they may not be 
available to you, or in the language 
you need. 

In such cases, LEP students should 
be interviewed in-formal ly. In their 
native language i+ necessary, to 
determine their interests and past 
work-related activities. 
When assessment is complete, 
decisions can be made. Vocational 
assessment determines in WHICH 
programs to place students. 
Language assessment determines HOW 
MUCH bilingual, ESL, and other 
adapted Instruction is needed. 
In general, bilingual instruction 
or tutoring is needed -for students 
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whote or*l English pro+lrlfncy Is 
*t Level 1 or 2. A Level 3 student 
could also bene<fit •froiTi some occusional 
clurif Icntion and materlnU In the 
native language. And English as a 
Second Language instruction Is necessary 
•for students whose pro-ficlency levels 
are It 2, or 3. 

END OF ASSESSMENT 
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LEP Compiontnt Three 
AUDIO 

C«ireer-s;oc«it ionul INSTRUCTION should be 
ndnpteJ »o thut students cun UNDERSTAND. 
T;Us does not menn that the content 
should be watered down or that standards 
should be lowered ^or LEP students. 
Adapting your teaching methods can be 
done in two ways: 
Providing bilingual tnstructiony 
and simplifying your English. 
Although several effective language 
learning programs are availablei Just 
learning to greet all your students 
in their native language and to 
pronounce their names correctly is 
important . 

You don'^t have to be bilingual in order 

to provide bilingual or even multi* 

lingual i nstruc t i on . . . Just creative and 

perhaps a bit courageous. 

Get assistance from bilingual 

peersi teachers^ aides, and community 

vol unteers. 

Order bilingual materials from 
publishers and distributors. 
Or make use of materials developed 
by other schools or districts. 



ERLC 
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Put up billngu»l l*b»l» *nd sign* 
h> All c1**»room» *nd work areAS... 
•»p»ci*lly »**»ty »lgnt. 
?ro\>\d9 students with bilingual 
dictionar 

Develop your own m*teriAls with the 
help oi students, aid^s, language 
teachers and -friends. 
Try translating titles, key phrases, 
captions and brief summaries. 
Produce bilingual audio and videotapes. 
Or get some card readers, such as this 
Language Master, for your students to 
use. (BRIEF EXAMPLE) 
Another way to adapt instruction 
is to simplify both your spoken and 
written English. Speak at a normal 
volume, but at a slower pace. 
(BRIEF EXAMPLE) 

Avoid using unnecessary slang. 
When giving * lecture, provide your 
students with a written outline to 
follow. As much as possible, use 
short sentences and numbered sequences. 
Make extensive use of demonstrations 
And visual aids. (BRIEF EXAMPLE) 
Re-structure your questions into the 
yes/no and either/or type. 
(BRIEF EXAMPLE) 
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GET v»rb*1 confirm*tjon th*t your 
student* understand, and GIVE v»rb»1 
con-f i rm*t i on b*ck to them. 
(BRIEF EXAMPLE) 

Simpl i-fying wr j tten English i* 

Also •iisily nccompl ished. Try turning 

nurrativ* passngts into * list oi 

steps. Keep lists short, separating or 

•dding -facts as necessary. Replace 

pronouns such as "It" with nouns. 

Enhance the material with visuals, 

and use large, clear print. 

Design supplementary activities, such 

as simple crossword puzzles, matching 

and cloze exercises. 

Remember, you should combine as many o-f 
these techniques as you ca. in order to 
provide ef-fectlve instruc ^n to LEP 
students. 

Take a few moments to evaluate how well 
this teacher "follows the ^wo basic 
principles o-f i 

Providing bi 1 ingual Instruction, and 
simpl l-fying Engl ish. 
(EXERPTS FROM CLASS) 

END OF INSTRUCTION 
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LEP Component Four 
AUDIO 

Th* purpoft* of "vocAtion*! English *s * 
second lAngunge", or UESL, is to 
ttAch the English skills nr«d*d to 
survive in a c*rt*r-voc<it ional •ducat ion 
clAss And on the Job. 
Examples of UESL nr* 
Auto mechanics ESL, 
word processing ESL and 
cul inary arts ESL. 

^ESL incorporates technical vocabulary, 
relevant grammar and Job-related 
cultural information. It should 
be taught by a trained ESL professional. 
Since the purpose of UESL is to help LEP 
students succeed in career vocational 
classes, it's up to the UocEd teacher 
to approach the ESL teacher for 
assistance. ESL teachers will more 
than likely be happy to help, but 
you should be sensitive to their 
workload and schedule. 
UESL instruction should begin with some 
kind of Joint planning by cart^er 
vocational and ESL teachers. Such 
planning may be formal... 
(SEGMENT OF MEETING) 
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or planning rn*y b» Inform*!. 
(BRIEF EXAMPLiI) 

Watch thj» ESL t»*ch»r as »hf pUn» 
A KfESL U»»on •from th» woc*tlon*l 
mater UUv she rtceived. 
(EXAMPLE OF PLANNING) 
Si net th»r» art -ftw VESL m*t»rl*l» 
commerciany *v*iUbU, mo»t t»*ch»r» 
Adapt txi sting vocAtional *nd gtntr^l 
ESL mAttrialft* 

Thtrt art many w*yft to provide 
VESL instruction. This VESL cU»s 
h»s students -from several different 
occupational areas. Students learn 
about grammar and general empi oyabi 1 I ty 
skills, then separate into small groups 
to practice vocation-specific 
technical vocabulary. 
This ESL teacher has so many students 
taking auto mechanics that she provides 
^ESL classes right in the shop area. 
(EXAMPLE FROM CLASS) 
And, as with other components In our 
model program, UESL Is often enhanced 
through the use of computers, audio 
tapes and card readers. These tools 
facilitate individualization by both 
vocational area and language level. 

END OF VESL 
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LEP Component Five 
AUDIO 

Th» fifth component of the model progmm 
is COUNSELING and SUPPORT SERV^ICES that 
t*Ke into Account the special needs of 
LEP students. 

Research shows that counselors c*n p1»y 
A critical role in preventing At-risk 
students in the general population from 
dropping out of school. But in order to 
do this, the role of counselors must 
change. Significant numbers of students 
live in abusive or negligent home 
situations. Almost of necessity, 
counselors and other school staff must 
provide the caring and concern that 
may otherwise be missing. Obviously, 
due to language and cultural differences 
LEP students present an even greater 
challenge. Counsel ors must take the 
time, make the commitment, Jind get the 
proper training to provide LEP's the 
attention they so desperately need. 
LEP students need someone who truly 
understands what it's like to live 
in a strange culture and deal with 
a difficult language. They need someone 
who understands the conflicts between 

LEP Model-Ca .oonent 5 1/8/91 Page 1 

B4 



outftldt school *nd job pr'^»»ur*», *nd 
fufnilitft trying to mnintain native 
UnguAQ* *nd culturt. And they need 
someone to take * personal interest and 
involvement, by making regular contact 
with student's homes, keeping track of 
grades, and monitoring absences. 
Some counselors now search out truant 
students and bring them back. Others 
even give students their home phone 
phone number. 

Of course it is preferable that 
counselors be able to communicate with 
students and parents in their native 
language. But that^s not always 
possible. As a start, counselors, like 
teachers, should learn to greet LEP 
students in their native language, and 
pronounce their names correctly. 
Incorporating the following techniques 
will greatly increase a counselor's 
ef fee t i veness. 

Learn about each student's culture and 
customs. 

Become well acquainted with the ethnic 
community's social, health, educational 
and immigration services. 
Gain access to a reliable and 
sensitive interpeter. 
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Be willing to gtt support «nd «issiftt*nc» 
•from other relUbU bilingual and 
bi cultural pro-f essi onal s and groups. 
Perhaps most Important, share this 
information with the LEP'» career- 
Vi^ocED teachers. 

Taking a personal Interest in helping 
each LEP student max mean altering 
one^s attitudes and perceptions* 
For example, when working with 
Asian-Americans It's important -for 
counselors to look beyond the success 
myth and try to understand the true 
Asian experience in America. Our 
popular image oi Asian Americans is 
that o-f a highly motivated, successful 
miiiority group that .^as "made It". Yet 
a closer look reveal » that many 
Chinatowns are in -fact ghetto areas 
with deplorable socijul and economic 
condi t i on? . 

Counselors must make the effort to 
learn as much as possible about their 
student's culture, background and home 
environment. Only then can counselors 
determine the best ways to meet the 
needs of the LEP student and the 
student's f ami ly. 

END OF COUNSELING 
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LEP Component Six 
AUDIO 



Th» sixth component o-f * model proQr*m 
is job or po»t-fttcond*ry PLACEMENT th*t 
is geared to the sptci*! needs o-f LEP 
persons. Placement concerns f*!! into 
three main categories. 
First, anticipate and counsel -for 
empi oyabi 1 i ty or adjustment problems 
arising -from cultural and language 
di f -ferences. 

LEP students must b« counseled -for 
potential empi oyabi 1 i ty problems related 
to dress and hygiene, punctuality, 
space, verbal and non-verbal 
communication, and general workplace 
procedures and culture. For example, 
a group o-f Hispanic students may be 
counseled to arrive early -for employirient 
interviews and not to bring any -friends 
or relatives along. They may also need 
to be told not to overdress for a Job 
situation or wear too much Jewelry or 
tologne • 

A group of Asian students may be 
counseled not to work through breaks 
or give gi-fts to employers* 
Other students may be reminded about 
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the importance in the U.S. o-f using 
*nti-per»pir*nt reguUrly. 
ALL LEP »tudent» »hou1d be encour*oed 
constantly to improve their English 
ski 1 Is. 

Second, pUce students into APPROPRIATE 
kinds o-f job or post-secondary settings. 
For example, a skilled appliance repair 
technician who cannot communicate well 
in English might -fare better initially 
in a commercial or shop environment, 
rather than in a residential setting. 
Perhaps this skilled cosmetology 
students limited English prevents her 
•from passing the licensing exam and 
gaining empl oyrrient . Such a student 
should be permitted to -formally perform 
manicuk^es and shampoos until the exarri 
is passed* 

Some o-f -f ice education students may wish 
to -further their studies in computer 
programming but lack the necessary 
language skills and -financial resources. 
A position as a bilingual word processor 
operator would give them the opportunity 
to improve their English and earn the 
tu i t i on « 

And third, counsel employers, other 
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p»r»onn»l about ..uw to work succtss- 
fully with *n LEP person, 
"or •xampU, the placement »peciali«t 
may need to explain to an employer that 
a Southeast Asian employee might mis- 
Interpret a reprimand as a dismissal and 
there-fore not return to work. 
The placement specialist may also 
recommend to employers o-f LEP persons 
that providing an additional microwave 
oven in the company lunchroom -for spicy 
ethnic dishes may ward o-f-f potential 
probl ems. 

Employers o-f ANY LtP students should be 
reassured that a foreign accent is no 
indication o-f a lack o-f competence or 
reliability. And employers should be 
encouraged to learn about and show an 
interest in their employees cultures. 
And like educators, employers should 
be given tips in how to greet their 
LEP employees, pronounce their names 
correctly, and how to adapt signs, 
instructions, and "on the job" training. 
Preparing LEP students -for their 
transition to work or further 
education can be done individually, 
in small griups, or in large classes. 
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But lik* c*r**r-MOC*ti ohaI •ducAtion 
tt*ch*r* *nd oth»r countelor», the 
p1«ic*ment specUlist mutt hnv* the 
meanft to: 

Provide key information about job 

opportunities to th«s student in the 

native language { 

Prepare written materials and 

audio-visual presentations; 

arrange -field trips) 

and invite guest speakers, including 

ethnic role models, -from business 

and industry. 

Above all, DON'T wait until the END o-f 
a program to begin the placement 
process. 

Empl oyabi 1 i t/ skill development should 
be an ongoing process that begins with 
technical skill development. 

END OF P..ACEMBVIT 
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LEP Component SfMtn 
AUDIO 



Thf stventh und -final component of our 
model program is COORDINATION of all 
comi-onentft. • .through i ntra^agency and 
Inter-agency cooperation. 
Intra-agency collaboration would include 
identifying and securing needed 
resources uji th i n the school i such as 
bilingual education, ESL, and foreign 
language personnel* 

Inter^agency cooperation mould include 
identifying and securing needed 
resources from the county office cf 
educat i on , commun i ty-bxsed 
organizations, local business and 
industry, state and national 
associations, resource centers and 
government agenc i es. 

Coordinating services for LEP students 
is usually one of the many 
responsibilities of a local 
admi n i strator • However, research 
shows that LEP students are served 
more effectively when ONE person is 
designated whose sole responsibility 
is to coordinate resources and services 
for LEP vocational students. 



ERIC 
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This individual max work *t the 
I school, district, or •W4?n ttnte Uvel, 

I depending on the size o-f the school 

' system *nd number o* LEP persons to 

I be served. 

Re? rdless oi who is responsible, it 
I is up to this person to maKe sure thatt 

-Goals related to LEP's are part o-f the 
I plans. 

I -Recruitment, assessment, UocEd 

I instruction, ESL instruction, counseling 

I and placement are adapted and 

coordi nated. 

I -Support is immediately available to 

meet the needs oi the LEP student. 
I -Funding sources -for -future programs 

I and acti u i t i es are identified and 

' accessed. 

I -Evaluation procedures are in place to 

measure how well LEP students are 
I being served. 

Whoever is responsible for the LEP's, 
I this person should make sure that LEP 

issues are well documented, and included 
I in all relevant agendas, goals, memos, 

I plans, meetings and documents. 

Other -functions o-f ihe coordinator 
I include reviewing the six other 

cunponents o-f the model program to 
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identify fttr*ttgi*ft for intr* »nd 
inter-Agency coll *bor*t ion to provide 
those services. 
Begin by identifying »1 1 
bilingual staff and students in the 
school and let counselors know so they 
c*n schedule c lasses where LEP 
students can benefit from the 
assistance of these peers and staff. 
Make arrangements to free ESL 
teachers from one period 
of teaching so they can familiarize 
themselves with career-vocational 
education content and language, and 
develop V/'ESL curriculum and materials. 
Arrange for foreign language classes 
to translate materials for vocational 
c1 asses. 

Contact ethnic community organizations 
and solicit bilingual volunteers. 
And arrange for some immediate 
inservice training for everyone 
i nvol ved. 

Remember, career-vocational education 

teachers need to learn more about LEP^s) 

bilingual and ESL teachers need to 

learn about MocEd; counselors 

need to learn more about both! 

As administrator or coordinator, you 
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can^t function in i solution. You should 
participat* in or Misit classes) Join in 
multicultural actiMitts; and stris;e to 
Itarn student'^ names or Qrttt thtm in 
thfir natis;t language. 
Oncf the most immediate needs are 
being assessed, you need to look for 
ways to build a more comprehensive 
and longterm program for LEP studencs. 
This usually means looking for 
addi t i onal funds. 

Money to improve vocational programs 
for LEP students can come from: 

- the federal government! 

- state government, 

- Ideal offices of education, 

- private and public foundations, 

- and business and industry. 

If you are interested in securing funds, 
document the need and contact the 
appropriate resource development office 
in your district to secure funding 
guides and requests for proposals. 
Be sure to document not only your needs, 
but your successes. If funds are 
available, engage an external evaluator 
to monitor your implementation as i^ell 
as your outcomes at the end of each 
fiscal year. 
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Such documentation c«n fttrtngthen *nd 
improMt strvices for I.EP students as 
well 4S help levemge additional 
funding resources. 
(END OF COORDINATION, MUSIC START) 

From whichever country, for whatever 
reason, they are coming here - to 
America. Some to Join family and 
friends. Many looking for opportunity, 
or the fulfillment of a dream. All 
simply want a chance fcr a different, 
hopefully better life. 
Career-vocational education can provide 
this chance through a comprehensive 
program of Recruitment, Assessment, 
Instruction, ESL, Counseling, 
Placement, and Coordination, designed 
to provide LEP individuals with the 
skills necessary to survive.. and 
succeed. 

By implementing this program, we 
enhance their 'Hves...and enrich 
our own. 

(MUSIC UP FULL, CLOSE SEQUENCE/CREDITS) 

END OF PROGRAM 
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